QUEST 1 & 2
PROJECT
  Area: Foreign Languages (English)

        Stage: Primary Education
1st Cycle
School 

Address

Town/city
Province
Post code

Foreign language department

1.-

2.-

3.-

4.-

STUDENTS’ DISTRIBUTION

	Year
	Number of students
	Number of groups

	1st year Primary
	
	

	2nd year Primary
	
	


Different groups’ needs

Group A

_______________________________________________________________

Group B

_______________________________________________________________

Group C 

_______________________________________________________________

Specific individual needs
Group A 

Student _______________________________________________________

Student _______________________________________________________

Student _______________________________________________________

Group B

Student _______________________________________________________

Student _______________________________________________________

Student _______________________________________________________

Group C
Student _______________________________________________________

Student _______________________________________________________

Student _______________________________________________________

ORGANIZATION OF RESOURCES

Resources available in the school

(delete as appropriate)

· Video and TV




· CD/ Cassette player



· Video camera


· Computers

· IW (Interactive Whiteboards)

Notes:

Rooms / spaces available in the school

(delete as appropriate)

· Foreign Language rooms

· Language Laboratory

· Computer room

· Playground

· Gymnasium

· Theatre

· Library

Notes:

Organization within the classroom:

(delete as appropriate)

· Arrangement of desks in rows

· Arrangement of desks in groups

· Arrangement of desks in a “U” shape

· Specific corners: class library, cross-curricular topics, games, handiwork, computer, etc.

· Others
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THEORETICAL JUSTIFICACION

The general principles at this stage, according to the ROYAL DECREE 1513/2006, 7th December, which establishes the minimum educational requirements for the Primary Education, are as follows:

1. The Primary Education has got a compulsory and free of charge nature. It is divided into six academic years, which will usually be taught between six and eleven years old. In general, students will join the first year of the Primary education during their natural sixth year.
2. The primary Education consists on three cycles of two years each, and it is organised in global and integrated areas.

The aims at this stage, are as follows:

The aim of the Primary Education is to provide children with the appropriate tools  to consolidate their personal development and their well-being, acquiring the basic cultural skills related to oral expression and comprehension, reading, writing and calculating, as well as developing social skills, working and studying habits, the artistic sense, creativity and affectivity.

Quest  and its relevant educational materials have been developed following the legal guidelines set out in the Foreign Languages Area, whose curricular objective is not just teaching a language itself, but teaching how to communicate through it, according to the Council of Europe and following the Common European Framework of Reference for Languages, according to which, students must be able to carry out progressive communicative tasks in order to gradually develop the communicative competence in the foreign language.  
Our country, as a member of the European Union, has committed itself to promoting  the knowledge of other EU languages and, apart from that, the Council of Europe in the Common European Framework for Foreign Languages, establishes some guidelines both for learning languages and for assessing the speaker’s competence in the different languages. 

OBJECTIVES

Overall objectives of the stage

The primary education will contribute to the children development of the skills that will enable them to:  
· Know and appreciate values and rules for living together, learn to act according to them, be prepared to respect citizenship and the human rights, as well as the characteristic pluralism in a democratic society.

· Develop working habits both individually and in groups, a sense of effort and responsibility when studying, as well as a self-confidence attitude, a critical sense, personal initiative, curiosity, and learning interest and creativity.

· Acquire skills to prevent and solve problems in a peaceful way, be able to  become autonomous both in the domestic and familiar field and in social groups.

· Know, understand and respect the cultural differences between different people, the equality between men and women, and condemn discrimination against disabled people.

· Know and use appropriately the Spanish language, and the co-official language of their Autonomous Community in case there is one, and develop reading habits.

· Acquire in, at least one foreign language, the basic communicative competence which will enable them to express and understand simple messages and manage everyday situations.

· Develop the basic mathematical competences and take their first steps in the resolution of problems with simple mathematical operations, geographical knowledge and estimations, as well as being able to apply this knowledge to everyday life situations.

· Know and appreciate their natural, social and cultural environment, as well as their responsibility towards taking care of it.

· Take their first steps in using and learning about communication and information technologies, developing a critical attitude towards the messages received and sent.

· Use different artistic expressions and representations and take their first stops in building visual proposals.
· Understand the importance of hygiene and health, accept their own body and the others’, respect the differences and use the physical education as a means to favour personal and social development.
· Show interest to receive knowledge about animals close to the human being, and develop behaviours to look after them.

· Develop their emotional abilities in all the personality fields and in their relationships with the others, as well as an opposition against violent attitudes, all sorts of prejudice and sexual stereotyped attitudes.

· Foster road safety education and respectful attitudes in order to prevent traffic accidents.

· Know and appreciate the physical, linguistic, social and cultural particularities of the place they live in.
Overall objectives of the area

Quest is a story-based course for primary school children who have initial or no previous knowledge of English. The course takes children from primero through to sexto over a period of six school years. The aim of the course is to allow

students to maximise their learning potential by working through six topic-based units, each in the context of a computer game, that motivate and interest them and which are presented in a way that allows easy transfer to their own world.

Its aim is to develop their competence in using English in a series of ‘building blocks’ and to provide solid foundations in language skills for future learning in ESO.
In accordance with the official syllabus laid down for the Primary Education, Quest aims at developing in students the abilities listed in the specific objectives for the area of foreign languages:  

· Listen and understand messages in different verbal interactions, using the information received to do several tasks related to their experience.

· Express and interact in simple oral situations with a well-known content and development, using both verbal and non-verbal procedures and adopting a respectful and cooperative attitude.

· Write different types of texts with different aims about topics previously seen in the classroom and with the help of models.

· Read different types of texts related to their experiences and interests in a comprehensive way, and getting general and specific information according to a specific aim.
· Learn to use all the available means in a progressively autonomous way, including new technologies, in order to get information and to be able to communicate in the foreign language.

· Appreciate the foreign language, and all the languages in general, as a means of communication and understanding between people coming from different cultures and as a tool to learn different contents.

· Show a receptive attitude and self-confidence in the own learning ability and the use of the foreign language.

· Use the previous knowledge and experiences with other languages so as to get a faster acquisition of the foreign language in an accurate and autonomous way.

· Identify phonetic aspects, rhythm, stress and intonation, as well as linguistic structures and lexical features of the foreign language, and use them as basic communicative elements.


The main aims of Quest
· Listening: to participate in and understand messages through a variety of auditory forms (songs, raps, dialogues, news broadcasts and announcements). Also to develop techniques and strategies which will enable them to respond to what they hear.

· Speaking: to ask and respond in the correct manner in a variety of situations (role plays, group work); to observe the norms of turn-taking and customs of speaking (please, thank you).

· Writing: to produce and learn about different texts which have a transferable value from their own world (diary, emails, posters, web pages, invitations, menus); to evaluate and reflect on their writing at the end of each unit.

· Reading: to understand different texts related to their interests; to develop techniques and strategies to respond to English texts.

· Learning to learn and reflect: to develop strategies and techniques in each cycle through which they are able to show their autonomy as learners and are able to evaluate their own learning.

· Different cultures: to learn about different cultural aspects of the language as a means of communicating with people from different backgrounds and cultures; to develop respect for different cultures.

· CLIL: to learn and apply aspects of other school subjects to their language learning, and to appreciate the benefits of CLIL.

· Pronunciation: to identify and understand sound and phoneme rhythm and intonation, in songs, questions, chants and dialogues; to discriminate between different sounds and show an awareness of English pronunciation.

· Communication strategies: to identify and understand linguistic structures and lexical aspects of English and use them to communicate effectively.

· Eliciting meaning through context: to develop strategies to understand structures or lexis not seen before, but which can be understood from context and clues given.

The main aims of Quest 1 and 2
The objectives of this cycle have been written in accordance with the requirements of the Council of Europe and LOE. The main focus in this cycle is on the development of oral and aural skills (listening and speaking), in addition to developing a positive attitude to learning a foreign language and respect for classmates.

· Listening: to participate in and understand simple messages from songs, raps, the teacher and other students.

· Speaking: to learn to communicate in basic messages, using linguistic or non-linguistic means.

· Writing: to produce words by means of completing dotted lines, copying, tracing or completing a puzzle; to complete a dossier of work.

· Reading: to understand and respond to information at word level, using visual clues as a strategy to further understanding.
· Learning to learn and reflect: to give an opinion of their own learning by participating in team games and employing a basic evaluation strategy.

· Language comparison: to learn about the differences between English and their own language.

· CLIL: to learn about other school subjects through the medium of English so their development in the foreign language is more natural and integrated.

· Teamwork: to respect classmates and work in pairs or groups with a positive attitude.

· Pronunciation: to reproduce songs, raps and nursery chants with the appropriate rhythm and intonation.

CONTENTS

Block 1- Listening and Speaking
· Understanding simple oral messages related to the classroom activities.

· Listening and understanding simple messages coming from different audiovisual and electronic sources.

· Oral interaction both in real and simulated situations and through verbal and non-verbal answers provided by the communicative routines.

· Production of oral texts previously known through an active participation in routines, performances, songs, recitations, dramatisations, etc.

· Development of the basic strategies to support oral expression and comprehension: use of visual and non verbal contexts and of the previous knowledge about the topic or situation transferred from the native language to the foreign one.

· Assessment of the foreign language as a means of communication.

Block 2- Reading and Writing
· Reading simple words and phrases, previously known in oral interactions, both real and simulated ones.

· Start using the reading strategies: use of the visual and verbal contexts and of the previous knowledge about the topic or situation transferred from the native language.

· Writing words and phrases previously learnt in oral interactions, and subsequent reading so as to share the information, or with a playful aim.

· Start using electronic educational programmes to read and write simple messages.

· Interest in a cared presentation of the written texts.

Block 3– Language knowledge and use
Linguistic knowledge:

· Introduction to some phonetic items, rhythm, stress and intonation of the foreign language used to understand and produce oral statements.

· Identification and use of basic vocabulary and structures previously used in the foreign language.

· Global association of spelling, pronunciation and meaning from written models which stand for well-known oral expressions.

· Being familiar with the use of the Basic strategies to produce texts from a model: addressee selection, purpose and content.

· Interest to use the foreign language in different situations. 

Learning reflexion:

· Use of skills and procedures such as repetition, memorization, association of words and expressions with visual elements and gestures and model observation, in order to acquire vocabulary and basic language structures.

· Progressive use of graphic consultation and information tools and the options offered by the information and communication technologies.

· Self-confidence to learn a new language and satisfaction towards cooperative work.
Block 4- Socio cultural aspects and intercultural  awareness
· Recognising and learning basic ways of social relationships in the foreign language.

· Receptive attitude towards people speaking other languages and living in a different culture.
EVALUATION CRITERIA

· Take part in very controlled oral interactions about well-known topics in easily predictable communicative situations. 
With these criteria we assess the ability to answer requests in a simple way, follow instructions or give information. The interactions will deal with well-known topics, previously worked in the classroom or related to  immediate communication needs such as saying hello and good bye, introductions, talking about likes and dislikes, talking about everyday communicative situations, routines, classroom language, dramatisations, recitations or songs. We will also appreciate an active participation in the classroom activities.

· Catch the main idea and identify some specific elements in oral texts, with the help of both linguistic and non-linguistic elements in the context. With these criteria we assess whether students are able to progressively catch the global idea of an oral message, in face to face communicative situations, with the support of gestures and mime and with the necessary repetitions, and to recognise and understand key words and basic expressions, related to the classroom activities or the school context.

· Read and identify simple words and sentences previously introduced in an oral way, about familiar and interesting topics. These criteria assess their ability to read, also out loud, and understand words and phrases already known through all sorts of activities. The reading process will be supported by visual and verbal elements related to the context containing these expressions and it will be included in communicative play activities.
· Write words, well-known expressions and sentences with the help of models and with a specific aim. With these criteria we evaluate whether students are able to write words and simple sentences frequently used in oral contexts and in repetitive varied activities. The writing process must start with the observation of a model and must be part of a specific task with a specific aim, such as writing a note, making a poster, birthday congratulations or completing a song or a poem.

· Recognise and reproduce phonetic aspects, rhythm, stress and intonation, in expressions from everyday communicative contexts. These criteria try to evaluate whether students recognize and are able to reproduce sounds, rhythm, stress and intonation when they take part of active listening activities, repeating and predicting expressions and reading out loud and always following models.
· Use basic strategies in order to learn to learn, such as asking for help, accompanying communication with gestures, using visual dictionaries and identifying some personal aspects to help the student learn in a better way. These criteria try to assess the use of basic strategies to favour the learning process such as the use of visual and gesture resources, asking for help and for explanations, use of visual dictionaries, and basic assessment of their progress.

· Show interest and curiosity to learn the foreign language and recognise the linguistic diversity as an enriching element. With these criteria we evaluate whether students take part, make efforts and show interest to learn the foreign language. Furthermore, we will assess whether students start being aware of the importance of knowing other languages in order to communicate with people from different places, and whether they appreciate language diversity as an enriching element for everybody.

EVALUATION RESOURCES

Evaluation in Quest is developed appropriately at each stage of the course. The evaluation material is designed to check achievements in teaching and learning, identify pupils’ needs and provide the opportunity for self-assessment.

· Informal evaluation

Record sheets for teacher’s observations and informal ongoing evaluation are provided on the Teacher’s Multi-ROM. These give the teacher the opportunity to record and measure the progress of the individual child and the whole class. A teacher’s evaluation of the unit sheet is also provided to allow teachers to reflect on and assess the effectiveness of the material provided.

· Formal evaluation

More formal evaluation material is also provided on the Teacher’s Multi-ROM. The diagnostic test at the start of the course can be used to assess the children’s level at the start of the academic year. The end-of-unit tests enable the teacher to chart the children’s progress through the book.
The end-of-term tests enable the teacher to see how well the children have  assimilated the material taught that term and the end-of-year test provides a record of the children’s progress at the end of the academic year.

· Self-evaluation

Self-evaluation is an important part of the learning process in Quest 1. This is provided in both the English Dossier and key competences booklet:
- English Dossier. The English Dossier enables children to review their progress in each unit. The Dossier is the basis of Lesson 8 at the end of each unit. First the children demonstrate their understanding of the first lexical set by matching stickers and copying or writing words. Then the CLIL topic is reviewed in the form of a picture. Finally, the children create a personalised dossier page based on Digi’s picture. This allows the teacher to assess their topic knowledge, as they are encouraged to talk about their work using simple sentences.

At the bottom of the dossier there are three small pictures of Digi’s face. Children colour the face that best represents how well they feel they have worked across the unit.

- Key competences booklet: The key competences booklet is a valuable resource for self-evaluation and allows the children to record their progress. For each unit

children can colour in the topic pictures in Digi Maze, and then tick the Can do pictures to show what they can do from the unit.
METHODOLOGY
Child-centred learning 

Children are naturally curious and Quest 1 and 2 aim to utilise this curiosity to maximise learning.

They are encouraged and supported on their quest to investigate the English language and the world around them. The course content generates a fun-filled environment in which children can freely experiment with the language and communicate their ideas and opinions to their peers and their teacher. There is a focus on working with language visually; children are encouraged to find lexical items in Lesson 1, find the quest item in Lesson 2, and use visual prompts to communicate in Lesson 4. Different learning styles are catered to with a variety of

tasks and learning is active and child-centred.
The development of communicative skills
In all six levels of Quest communicative competence is the central goal and

communicative skills are built on in a systematic and integrated way. 
The main features of Quest 1 and 2 are as follows:

· Listening: Listening activities are varied with multiple aims. In the first lesson, a song provides a memorable introduction to the language of the unit, promoting a sense of rhythm, stress and intonation. Later in the unit, the word rap develops further awareness of good pronunciation, while a good ear for specific English sounds is nurtured in Digi’s phonics.  

Dialogues, throughout the units, provide ample practice of listening to, understanding and responding to language in simple, familiar contexts, while the stories maximise the children’s interest in narration and provide a context for more global understanding.

· Speaking: The oral activities in Quest 1 are carefully designed and staged to give children the courage and confidence to express themselves in English. Children are provided with models which can easily be mimicked, which allow for extension and personalisation, providing an opportunity for them to demonstrate their understanding. In Lesson 2 they make their miniflashcards and play communicative games with them, for which the teacher is provided with clear instructions. The modern and appealing songs and chants, in Lessons 1 and 6, invite them to practise the language and supra-segmental features of pronunciation, such as stress and intonation, while Lesson 4 looks more closely at a specific sound to provide the children with more focused pronunciation practice, which is then followed by a role play to provide further speaking practice and an opportunity to consolidate the new language.

· Vocabulary: A child-friendly lexical set is presented in the first lesson of each unit. The children first see the words on flashcards, followed by a word chant (recorded on the Class CD) to model and aid pronunciation. Children then listen to a song including the words in simple grammatical structures. This is supported by a stimulating visual including the course characters, and Digi’s Maze to provide individual practice. In Lesson 5 the children are introduced to a new set of vocabulary items that are related to the cross-curricular content of the unit, in the format of a poster, although they will have seen the topic in the story. There are many opportunities for children to practise and develop key lexical items in each unit, and in Lesson 8 the children are exposed to the written form of the lexical sets. Vocabulary is systematically revised and recycled in blocks within a unit, and children will be able to remember the words easily.

· Reading and writing: There are opportunities in both the Pupil’s Book and Activity Book to develop the children’s reading and writing skills, but it is dependent on their knowledge of English, the number of classes they have attended and their reading and writing ability in their first language or languages. The Pupil’s Book provides staged exposure to the written word in Lesson 8 of each unit. In this lesson they develop their English Dossier; in Units 1 and 2 they read and match key vocabulary stickers, in Units 3 and 4 they match then copy the words, and in the final 2 units they write the words. These skills can also be supplemented by the Activity Book. This optional course component provides 48 pages of activities to develop early reading and writing in English, using language they have already been exposed to. This material can be used individually or in the classroom.
A focus on meaning

The language in Quest 1 and 2 is presented in a child-friendly context, enabling children to make connections with it and the world around them. Throughout a unit, language is recycled in various lessons, to consolidate the children’s

learning. The topics included are interesting and relate to their world. Communicative activities in Quest 1 promote practising language in a real world context, which is therefore easily transferable to contexts outside the classroom.

Phonics

In Quest 1 and 2 children’s understanding and usage of key aspects of pronunciation such as rhythm, stress and intonation are incorporated in a natural way through exposure to songs, stories, raps and chants. In Lesson 4 there is a specific feature on phonics – Digi’s phonics. Using a chant, children listen and

sing a fun rhyme through which they are made aware of how a particular sound is

correctly pronounced. Finally, the children do a differentiation activity to demonstrate their understanding of the featured sound.

The objective is to develop the children’s awareness of a sound, and provide a

foundation from which they can learn to speak.

Developing learner autonomy

It is important for children to develop strategies for future learning – a skill which is transferable to all subjects. In Quest 1 and 2 these are:

• answering questions about songs.

• predicting the content of the story from the story cards.

• predicting the CLIL topic from the story.

• recording vocabulary in their English Dossier.

• using the key competences booklet.

In Quest 1 and 2 activities in both the Pupil’s Book and the Activity Book encourage a degree of autonomy. Children are also encouraged to evaluate their progress at the end of each unit.

Learning how to learn

One of the objectives of Quest is to guide children to becoming responsible, independent, reflective learners, which will help them in later years. In Quest 1 there are a number of ways in which learning how to learn is integrated into

the course:

· At-a-glance lesson plan: This can be written on the board, so the children can see what they will achieve in class that day.

· Lesson organisation: Through the clear organisation of lessons, children feel secure and confident in the way they approach their learning.

· Instructions and picture symbols: Through the use of picture symbols next to simple instructions in the Pupil’s Book, children can understand what is required of them in order to complete tasks.

· English Dossier: On completing the sticker dictionary and personalisation task in Lesson 8 at the end of each unit, children colour in a face to show that they have successfully completed the unit.

· Digi Zones (Review units): Children review their language knowledge by listening and reading a story, then completing two tasks, first in a group and then individually.

· Fast finishers, reading and writing activities and Activity Book: Children can use these materials to work independently.

Integration of socio-cultural aspects

The integration of socio-cultural aspects of learning is an important part of the Quest 1 and 2 syllabus, and is highlighted in the opening page for each unit. The main socio-cultural objective is to nurture interest, and positive attitudes towards a language, people and culture which is different from the children’s own. In the UK

culture section, children are able to develop an understanding of other children’s lives while comparing them to their own.

Another objective is to develop a positive belief in children in their own ability to learn a foreign language. In Quest 1 this is achieved through the use of games, stories and communicative activities which relate to the children’s lives and experiences. This develops a positive attitude towards learning English.
CLASSROOM MANAGEMENT

Classroom organisation

Quest 1 and 2 are courses which incorporate routines in the teacher’s notes and activities, which in turn support the teacher in his/her classes. Each lesson begins and ends with an opening and closing routine. Other key parts of lessons, such

as the story, cross-curricular content, review and the English Dossier are introduced by a chant or questions to predict the topic or activity. The

teacher’s notes provide concise instructions on how to set up and monitor the activities.

Classroom language

Teachers are encouraged to use English in the classroom wherever possible in Quest 1 and 2.

Classroom language is introduced through the songs in the opening and closing routines, and in the course material. Essential classroom language is scripted in the teacher’s notes for the teacher and children to use. However, it is also anticipated that children will use their own language (L1) at different times during a lesson.

Involving parents and carers

For this age group it is important to involve the family in the learning process. Language which is learnt at school can be reviewed and reinforced at home. Quest 1 and 2 aim to involve parents or carers in children’s learning in a number of

ways. The Pupil’s Book is accompanied by an animated stories CD-ROM which enables the children to listen to and watch the story at home with their family. There is also a songs CD and children can perform the songs with actions.

The key competences booklet also provides an opportunity for parents to keep up with their children’s progress.

COURSE COMPONENTS
Pupil’s Book 

This consists of 88 full-colour pages containing six units of work based on different computer game topics, three review units (Digi Zones) and material for two festivals (Christmas and Easter). There are also mini-flashcard cut-outs and English Dossier cut-outs for each unit which include a vocabulary page with picture and word stickers as well as a personalised dossier page. Each unit consists of eight lessons, including a double-page story and six pages of activities. There are two activities on each of the activity pages, with simple instructions and corresponding icons. At the bottom of the page the focus of the activity is listed with the details

of the vocabulary presentation or language input.. 

The key competences booklet 

The key competences booklet is an extra resource, which is motivating for the children and provides a simple record of their learning while providing the teacher with a further tool for evaluation. The pupils complete the relevant section in the booklet after they have completed each unit in the Pupil’s Book. The children reflect on what they have learnt throughout the unit and evaluate what they feel they can do. The key competences that the pupils assess themselves against are the competences mapped out in the LOE. They are clearly laid out at the bottom of

the second page of each unit in the booklet.

Class CDs

All the stories, songs, pronunciation chants and other listening activities in Quest 1 are on the Class CD. Each song and chant has a karaoke version which can be used when the children are familiar with the lyrics for recycling and follow-up activities.

Story cards

There is a pack of 48 colour laminated story cards to assist the teacher when telling the stories. These are for the unit stories. They are double sided: on one side there is an enlarged version of the story frame that appears in the Pupil’s Book and on the other is the text that corresponds to the frame. To check understanding of the story the teacher should use the set of comprehension questions on the back of each card.

Flashcards

There is a pack of 63 full-colour flashcards which correspond to the key vocabulary of the course. Each flashcard is numbered and an index is also provided. They can be used for vocabulary presentation, practice and recycling.

Teachers should refer to the teacher’s notes which provide activities and ideas on how to use the cards in each unit.

Word cards

There is a pack of 48 word cards which correspond to the key vocabulary of the course.

Like the flashcards each word card is numbered and an index is provided. They can be used for vocabulary presentation, practice and recycling.

Teachers should refer to the teacher’s notes which provide activities and ideas on how to use the word cards in each unit.

CLIL posters

There is a pack of six CLIL posters to assist the teacher in presenting the CLIL concepts for each unit. The uses of the CLIL posters are threefold:

they allow the teacher to present, extend and revise CLIL vocabulary and concepts. At the bottom of each poster there is a lozenge with prompt questions for the teacher to use with the class in order to check understanding of the

key concepts. As well as providing presentation of CLIL concepts from the Pupil’s Book, the posters also contain extra vocabulary on the topic which the teacher can present if he/she wishes. All extra vocabulary is listed in a lozenge for the teacher at the bottom of the poster. The posters can also be used to recycle vocabulary

and concepts, and ideas for this are given in the relevant section of the Teacher’s Notes and in the Poster Ideas section of the Introduction.

Teacher’s Notes

The Teacher’s Notes provide all the information and guidance for teaching Quest 1. The Syllabus at the beginning of the book is detailed and gives the teacher a clear overview of how the book and each unit is structured. The Syllabus is mapped to the eight key competences given in the LOE:

· Competence in linguistic communication

· Mathematical competence

· Competence in knowledge of and interaction with the physical world

· Competence in processing information and use of ICT

· Competence in social skills and citizenship

· Artistic and cultural competence

· Learning to learn

· Autonomy and personal initiative

After the Introduction, there is an Activity Bank with ideas for games and activities using the flashcards and word cards. Then material is organised by unit and set out in a format which is easy to use.

Each unit of the Teacher’s Notes includes:

• Unit overview: This page outlines the main objectives of the unit. It focuses on unit objectives, key vocabulary and structures, pronunciation, cross-curricular content and socio-cultural aspects. In addition, there is a summary outlining what the children will learn in that unit.

• Teacher’s notes: These provide the teacher with a guide to each lesson. Here you will find reproductions of the corresponding Pupil’s Book pages. The teacher’s notes outline the main objectives of the lesson and materials required, and a short lesson plan (At-a-glance lesson plan). The teacher’s notes give suggestions on how

to begin and end each lesson using a game or activity from the Activity Bank. They

also include instructions on conducting the lesson, they give practical suggestions

(Tips) as well as further ideas to expand or adapt activities (Options). In addition,

there are suggested activities for fast finishers (Fast finishers) and extra activities

at the end of each lesson (Extra activities).

The teacher’s notes also include transcripts of all the material on the CD, including

suggested miming actions to help the children understand and participate in

the song/chant. At the end of each unit there is also a transcript of the corresponding unit on the DVD.

• Photocopiable materials/cut-outs: At the back of the book, additional photocopiable materials/cut-outs are included. These are referred to in the description of the relevant lesson.

Multi-ROM

This accompanies the teacher’s file and provides all the additional worksheets that a teacher may wish to use. 
The sections are:

1 Classroom practice worksheets: fast finishers, reading and writing, Macmillan

children’s readers worksheets

2 Tests: diagnostic, unit tests, term tests, end-of-year test

3 Phonics worksheets

4 Assessment: Teacher assessment of unit and of class

5 Letters to the parents: Intro letter introducing the course then one per unit including the main song lyrics

6 DVD worksheets

Activity Book

This book contains 48 pages of activities aimed at developing reading and writing in English. The activities focus on language and vocabulary that children have seen in their Pupil’s Book. In addition the children can find Digi’s secret words on each page – a fun way of revising vocabulary. This book can be used with the class to support and provide extra practice of the Pupil’s Book. At the back there is a Picture Dictionary for children to colour and use as a reference.

Website

There is a pupil’s website which accompanies Quest and provides lots of activities to enable the pupils to practise and develop what they’ve learned in class. All the key vocabulary and structures from Quest are included in this valuable extra resource which can be used in the classroom or at home.

Online Digital Books

This component is a digital reproduction of the Pupil’s and Activity Books for use on an IWB (Interactive White Board). This is a valuable resource which means that the teacher can project the book content on the IWB and have the pupils interact with it. There is an option of zooming in on all key activities. The material is very easy to use and provides a motivating change of focus for the pupils.

Songs CD

This is a CD packaged with the Pupil’s Book, which includes the songs and chants in Quest 1. The CD enables children to listen at home to the songs and chants that have been introduced in class.

Animated Stories CD-ROM

This is a CD-ROM, packaged with the Pupil’s Book, which features animated versions of the stories in Quest 1, together with activities related to the stories and the vocabulary and structures covered in each unit. The CD-ROM enables children to watch the stories, that have been introduced in class, at home and enjoy

completing the related activities.

DVD

The DVD includes a wealth of animated and live action material to support the Pupil’s Book.

The DVD has four basic sections: the unit songs performed by real children, the animated story for each unit, a sketch for each unit and a CLIL section for each unit. The DVD adds another dimension to the course, using the language taught in an authentic UK context. There are worksheets to accompany the DVD which can

be found on the Teacher’s Multi-ROM. 

DESCRIPTION OF THE COURSE MATERIALS
The Quest characters
In Quest 1, the children are introduced to four main course characters: twins, Holly and Harry, their cat Leo and a magical digital dragon, called Digi. Holly and Harry are the same age as children in Cycle 1 and live with their parents and baby sister. At the beginning of the book, they receive a computer game console for their birthday, from which Digi the Dragon appears. He is on a ‘quest’ to find out about

the real world and collect quest items on his digital tablet. During the course, Holly, Harry and Leo help Digi with his quest, looking for the quest items in their computer game stories and revealing their world to him. After every two units the characters visit Digi’s home, Digiworld, where they see things that are very

different from their world. The context of Digi’s quest and the characters’ comical adventures in Digiworld stimulate children to make comparisons between the real word and what they see in that imaginary land.

The Quest stories

The stories in Quest 1 are all original, with a small reference to the traditional tale of Little Red Riding Hood in Unit 3. They provide a clear and entertaining context for the target language of each unit, as well as providing a clear link to the CLIL topic, which the children will be formally introduced to later in each unit. The stories vary between real world and fantasy contexts, but all with storylines that young learners of English can easily follow. The varied contexts and storylines:

• provide ample opportunity to consolidate the target language of each unit, with repetition and building on course language as a whole.

• create opportunities for children to relate the stories to their own experiences and knowledge of the world around them.

• motivate children to speculate about real world content and the unit CLIL focus.

The stories continue the concept of computers and computer games, with each tale being presented as a computer game story on Holly and Harry’s computer game console. The visual context of the stories is important in order to help understanding and provide clear clues for the children to associate what they hear with what they see. The images and language aim to:

• stimulate the imagination of young learners.

• expose them to useful, everyday language in a clear context.

• stimulate curiosity with the introduction of the CLIL theme as part of each storyline.

• promote autonomous discovery by involving the children in Digi’s quest, encouraging them to look for a quest item in each story.

Recycling of language is supported by review unit stories after Units 2, 4 and 6. In these stories the characters visit Digiworld and their adventures there provide an opportunity for children to recycle language by comparing their world to the fantastic images of Digiworld.

Selection and treatment of language

In Quest 1 and 2 children are provided with many opportunities to experience and experiment with the language in a variety of activities and contexts. From the first level, they are encouraged to take an active role in the learning process, through enquiring, reflecting, and manipulating the language, thus developing increasing competence and confidence through the six levels.

Quest 1 and 2 provide children with a careful balance of vocabulary and structures, which is practised and consolidated in a carefully staged and integrated manner. The language of the course has been selected with the following criteria in mind:

• level of frequency.

• communicative purpose and usefulness outside the classroom setting.

• natural choice for recycling and reinforcing previously learned language.

• support for the learning process through its utility as a classroom management resource.

• its support for the understanding of crosscurricular themes

The teaching programme

Quest is designed to accommodate different teaching situations and is very flexible due to the extensive supplementary material described above.

The proposed programme for the core material in Quest 1, for example, is:

• First term: Starter Unit, Units 1 and 2, Digi Zone 1 (Units 1 and 2 Review) and

Christmas Unit

• Second term: Units 3 and 4, Digi Zone 2 (Units 3 and 4 Review) and Easter Unit

• Third term: Units 5 and 6 and Digi Zone 3 (Units 5 and 6 Review)

Organisation and key competences

Each unit is introduced with a map to provide teachers with an overview of the contents and direction of the unit. This resource assists teachers in their planning for the unit as a whole as well as providing a quick comparison tool,

which can aid in the pre-teaching and recycling of language. Each lesson starts with an at-aglance lesson plan which provides the teacher with a quick overview of the content of each lesson and the materials needed.

In Quest 1, there is coverage of all the key competences set down in the LOE. In both the unit map and the at-a-glance lesson plan, the key competences for the activities are listed, so that the teacher can easily see which competences are being worked on.

There is also a separate component, the key competences booklet, which gives the pupils an opportunity to reflect on the competences they have covered in the course.

THE ORGANISATION OF THE PUPIL’S BOOK UNITS BY LESSON
The Pupil’s Book 1, for example, contains 6 units, each consisting of eight lessons, and three review units (Digi Zones), one every two units, including a story and practice activities. The six main units follow the same general structure.

· Lesson 1 The theme for the unit is introduced, along with a new lexical set, using the flashcards. A simple game is played with the flashcards to help the children remember the new words, they listen to the word rap and repeat the words to help them with the pronunciation. The children then look at an illustration in the book showing the course characters in a familiar, humorous setting linked to the theme. The children listen to a song which presents the new vocabulary through simple grammatical structures. The context of the song clearly establishes the communicative purpose of the language. The children then sing the song and point to the items on the Pupil’s Book page. They then play a word game, Digi’s Maze, which encourages more individual practice of the new vocabulary.

· Lesson 2 The lesson begins with the children being reminded of the new vocabulary in a flashcard game. The topic language is revisited and reinforced and more active recognition is encouraged as children match the word cards to the flashcards. After this, they sing the song from Lesson 1 again to reinforce the vocabulary in a grammatical context. The children then prepare their mini-flashcards, allowing them to reflect on the lexical items in a hands-on activity. Once they have cut out their mini-flashcards, they play a simple game using them, with children taking turns at reproducing the target language, thus providing practice on a more individual level. Clear instructions for the demonstration and setting up of the game are provided.

· Lesson 3 In this lesson the children listen to a story which is loaded into Holly and Harry’s computer game console. The stories are all original (with reference to the traditional tale of Little Red Riding Hood in Unit 3) and contain characters other than the course characters. The aim of the story is to reinforce the new language in context and introduce the cross-curricular content of the unit in an entertaining way. The story is repeated several times. The first time the children listen whilst looking at the story cards. Afterwards the teacher asks comprehension questions to establish understanding of the storyline. The children then listen again and follow the story in their Pupil’s Book. At the end of the story, they are more involved in the idea of Digi’s quest, searching the story frames to find Digi’s quest item, an image of which is shown in a frame at the end of each story. The children then complete two activities in the Pupil’s Book based on the story. The first reinforces understanding of the sequence and events of the story, while the second allows for further related language practice.

· Lesson 4 The children begin the lesson by focusing on Digi’s phonics, with a humorous image and phoneme-rich chant to draw the children’s attention to, and give them practice of, the targeted sound. They then listen to the story again. Volunteers are invited to put the story cards in order and then the children are encouraged to mime as they listen to the story. The story cards are mixed and put in sequence again after listening. Children then do a role play based on one of the frames of the story. The story card for that frame sets the scene while a photo of children carrying out the role play provides further support for the activity. The role play may involve using mini-flashcards or props.

· Lesson 5 This lesson introduces a cross-curricular element related to the unit topic and story. A large CLIL poster is used to present the theme, with Digi highlighting the key features and vocabulary. The children listen and repeat, and then play a game to help with active recognition of the language. In the Pupil’s Book, they complete two activities designed to reinforce understanding of the content concept and the language. The poster also contains optional extra vocabulary which the teacher can present if he/she wishes.

· Lesson 6 The cross-curricular theme is revisited in this lesson with a review of the language using the CLIL poster. The language and concept are then reinforced through a rap. The children listen to and sing the rap, pointing to the different features in a representative image of the course characters in their Pupil’s Book. Afterwards they trace and complete the picture in their Pupil’s Books. The cross-curricular theme is then extended to incorporate an insight into UK culture. Photographs in the Pupil’s Book, show children from the UK in three different settings. Children listen to the children speaking and identify the photo.

· Lesson 7 The aim of this lesson is to revise what the children have learnt during the unit. They begin by singing the topic song from Lesson 1 and then complete a listening activity in the Pupil’s Book, focusing on the core vocabulary. Afterwards they match the words to pictures and trace the words. Next, the crosscurricular theme is reviewed using the poster again and playing a game to help children remember the vocabulary. They then complete an activity in their Pupil’s Book to consolidate the language and concept.

· Lesson 8 The final lesson aims at consolidating the language and cross-curricular content of the unit while providing children with an opportunity to evaluate their own learning through the unit. First, they play a game to review the vocabulary and then they complete the sticker page in their English Dossier. There are both picture and word stickers and the level of difficulty of the sticker task is graduated through the units. Having placed all the stickers, the children then draw the quest item for the unit. On the following page, cross-curricular content is reviewed, with the children completing a picture illustrating the cross-curricular theme. The children then personalise their English Dossier. First they listen to Digi talking about his picture and then they draw their own personalised version of the picture. Afterwards, they are encouraged to talk about their picture with a partner, identifying key topic features. As a closing activity, the children express their personal opinion of the unit by completing a ‘smiley face’ which represents their view. Finally, they evaluate their work and understanding of the unit by colouring one of three images of Digi, representing their own view of their progress across the unit.

· Review lessons There are three review lessons (Digi Zones 1, 2 and 3), which come after every two units, reviewing the language of the previous two units. Each review lesson follows the same format. A game is played with the flashcards to revise the lexical sets of the units. Then a short story takes the children to Digiworld where the language of the two previous units is embedded in the plot and children are encouraged to observe differences between the real world and Digi’s world. Afterwards the children complete two activities which cover the language of the two units being reviewed.

The organisation of the lesson in the pupil’s book
The lessons in Quest 1 and 2 have been carefully designed to engage the children and have been planned to ensure that children can easily follow the different stages throughout each lesson.

Every activity has a clear linguistic goal and each activity flows naturally to the next. Each lesson follows the same general format.

· Opening activities

The opening activities have multiple purposes: to signal the start of the lesson,

to introduce useful language for simple information exchanges as well as for classroom management and to review language from previous units.
· Opening song/chant

A song or chant is the starting point of the lesson, introducing and practising useful language for short personal information exchanges and simple dialogues or language that can be integrated into the general running of the class. The children are encouraged to sing the song/chant with actions.
· Main activities

Each lesson comprises a variety of main activities, with a balance of pace and skill

focus. The activities are designed to engage and motivate the children and promote the development of communicative confidence in a carefully staged and integrated manner.

The combination of main activities is dependent on the goal for each lesson. For the most part, however, the main section of the lesson is dedicated to the development of oral and aural skills using a range of teacher-led flashcard

games, action games, Total Physical Response (TPR) and mime. Children are also encouraged to work in smaller groups and pairs to optimise opportunities of experimenting with the language. The Pupil’s Book is later used to give

children a further opportunity to work more independently, reflecting on the language as they complete activities in the book. This period of the lesson also gives the teacher a chance to move around the class and assess children’s

progress on an individual level, providing support where necessary. There are also ideas provided for accommodating fast finishers.

· Closing activities

There is a song or chant to signal the end of each lesson. As at the beginning of the lesson, the song/chant exposes children to useful interactive exchanges and classroom language.

Teachers are also provided with ideas for extra activities for use in longer classes.

The organisation of the Activity Book

The Activity Book contains 48 pages of activities aimed at promoting early reading and writing in English. The activities support the language that the children have practised aurally and orally in the Pupil’s Book. There are seven pages of

activities per unit of work, a page for each of the festivals (Christmas and Easter), and a doublepage Picture Dictionary for children to colour.

The activities for each unit follow the same general structure:
· Activity 1 The children read and match, circle or tick the eight core lexical items, based on image prompts.

· Activity 2 The children write the key vocabulary items in isolation.

· Activity 3 The children write the key vocabulary items in an extract from a song or a song gap-fill and complete a short target sentence.

· Activity 4 The children read and match sentences from the story script to images of the story.

· Activity 5 The children identify and circle words that match the target sound and write the matching words.

· Activity 6 The children complete a matching task related to the second set cross-curricular content.

· Activity 7 The children complete a gap-fill of the Let’s learn about… rap, sing and complete a drawing.

On each of the 7 unit pages there is also a hidden letter which the children collect to complete an anagram of a word from the unit’s lexical set.

MIXED ABILITY

· Teachers must consider the student’s diversity as a principle and adapt the educational practice to the student’s personal characteristics, needs, interests and cognitive style, due to the importance of pace and maturity process. 

· The educational system will establish procedures to help identify those features which may have an effect on the student’s academic evolution. Furthermore, they will help coordinating all sectors involved in taking care of these students.

· Schools will take the appropriate measures addressed to those students with special educational support needs.

· Schools will cater for those children with special educational needs looking for the educational solution which best fits their characteristics and personal needs.
Managing diversity in the classroom
Not all children learn in the same way or at the same pace. In Quest 1, this difference in learning is approached in a number of ways:

· Extra activities: At the end of every lesson, in the teacher’s notes, an extra activity is included for optional use with groups who work faster or who have more time.

· Ideas for extra mini-flashcard games: A bank of extra ideas to use with the flashcards and word cards which children make in Lesson 2 of each unit can be found on pages 24 and 25 of the Teacher’s Book. The games are intended to be used for extra practice, for revision or for fast finishers to play in pairs.

· Fast finishers: In the teacher’s notes there are several activities per unit for fast finishers. They can be used when children finish work in the Pupil’s Book ahead of others in the class or for further consolidation of work which has been done.

· Activity Book: This book is designed for optional use. It contains activities related to the language of a unit and provides extra practice for children when required.

CROSS-CURRICULAR CONTENTS

An objective of Quest 1 and 2 is to link learning English with other primary subjects. However, when working in English with topics from another subject, it is important to have a context to aid understanding and help learning.

With this in mind, in Quest 1 and 2 the CLIL topic of each unit is first introduced in the story through the actions of a character or the message at the end of the story. In the lessons which follow, the vocabulary is presented in a colourful poster, then practised in the Pupil’s Book and consolidated in a rap. The poster

can be used for review activities and as part of a classroom display.
Apart from the CLIL content, Quest integrates values into the learning process. Thus in one way or another, either in the topic of the unit or the specific tasks, all units deal with the themes of moral and civic education, environmental education, education for tolerance, education for sexual equality, health education, consumer education and education for leisure.

	Education for tolerance
	· Ex. Quest 1. Unit 2. Family Zone. Understand the importance of the family and respect all types of families.

	Moral and civic education
	· Ex. Quest 1. Unit 1. School Zone. Understand the importance of having a good classroom behaviour.

	Education for sexual equality
	· Ex. Quest 1 Unit 6. Fun Zone. Consciousness about the fact that both girls and boys can develop any type of activity and sport.

	Consumer education
	· Ex. Quest 1. Unit 6. Fun Zone. Consciousness about the importance of doing a moderate use of new technologies such as computer games.

	Health education
	· Ex. Quest 1. Unit 4. Food Zone The importance of having a balanced diet in order to stay healthy.

	Environmental education
	· Ex. Quest 1. Unit 5. Animal Zone. The importance of taking care of animals as part of the environment. 

	Education for Leisure
	· Ex. Quest 1. Festivals. Christmas / Easter. The importance of enjoying celebrations in order to be happy. 


ATTITUDES AND VALUES

· Politeness in the other language. 

· Effort with new vocabulary and structures.

· Interest and respect in the classmates’ opinions, mother tongue, accent, origin, etc. Good companionship in class

· Overcome mental blocking when meeting new people in the target language

· Attentive-assertive listening

· Use of  target language in class

LITERARY EDUCATION

· Understanding simple literary works adapted to the students’ age and interests (narrative and poetic texts).

· Introduction to the use of the school library

· Taking part in dramatisations, memorisation, poem recitation, singing songs, telling stories, etc:

BASIC COMPETENCIES
The Basic competencies are those competences that students must learn throughout their whole education in order to reach his/her personal realization, practice his/her civic responsibility, get into the adult life satisfactorily and be able to develop a constant learning process throughout his/her life.

The development and acquisition of the Basic competencies will take place throughout the whole educational stages and in order to get this all the curricular subjects as well as the organizational and functional instruments of the school must take part of the process as they are essential to its development. 

In other words, the acquisition of the Basic competencies does not depend on a specific subject or educational stage. Each one of the curricular areas contributes to the development of different competences and, at the same time, each one of the Basic competencies is reached as a consequence of working in different areas or subjects.

The Basic competencies
 are: 

C1. Competence in linguistic communication.
C2. Mathematical competence.

C3. Competence in knowledge of and interaction with the physical world.

C4. Competence in processing information and use of ICT.

C5. Competence in social skills and citizenship.

C6. Artistic and cultural competence.

C7. Learning to learn.

C8. Autonomy and personal initiative.

C9. Emotional competence. (Castilla la Mancha)

Quest contributes to the acquisition of the Basic competencies and especially to the linguistic communicative one.
· C1 refers to the use of language as an instrument to oral and written communication, representation, interpretation and comprehension of reality, as a means of knowledge construction and organisation and self-regulation of thinking, emotions and behaviour. 

Knowledge, skills and attitudes characteristic of this competence, allow students to express emotions, experiences and opinions, as well as discussing, developing a critical and ethical point of view, generating ideas, structuring their thoughts, having a coherent and cohesive speech, taking decisions, and enjoying listening, reading or expressing themselves both in an oral or in a written way, all which also contributes to the development of self-esteem and self-confidence.

Learning a foreign language has a straight contribution to the acquisition of C1 as far as students get and develop the listening and speaking skills. Furthermore, it also improves C1 by developing the ability to express themselves both in an oral or in a written way, using and understanding the conventions and the appropriate language to each situation. Apart from that, progressive learning and recognition of the working rules of foreign language, improves the acquisition of this competence.

In the syllabus we can see how this competence is practiced throughout the whole course, as all the activities of each unit use the language as an instrument of communication. We can find examples in Quest 1 and 2 such as singing songs or reading stories.
· C2 refers to the ability to use numbers and basic operations, mathematical reasoning, symbols and expressions, in order to produce and interpret information, and to learn more about quantitative and spatial aspects of reality and to be able to solve problems related to everyday life.

None of the language-related subjects (Spanish language, Literature, Foreign language) are directly implied in the development of the mathematical competence. However, we assert that C1 allows the student to reason, argue, formulate hypothesis, deduce, induce, etc. So indirectly, with Quest we are helping students learn to correctly interpret the instructions of the mathematical problems. In every unit we can find activities referring to the comprehension, both global and specific, of instructions or oral and written texts. Apart from that, in Quest 1 we can find examples of the mathematical competence in the Starter Unit where students count numbers 1-10 or in Unit 4 where children trace numbers 1–20.

· C3 is the ability to interact with the physical world, both in its natural aspects and in the human generated ones, so as to make it easier to understand events, to predict consequences and the activities addressed to improve and preserve life conditions, both the own ones and the ones of the rest of men and women as well as the ones of all the living beings. In this particular case, foreign language helps to the acquisition of C3 in the same way as in C2. In other words, if the student is able to understand a message, listen, read, write, etc. then he/she will also be able to understand the related events, to express the consequences, to understand the others’ opinions about an action… More straightforward, in Quest 1 there are examples of C3, such as studying The five senses in unit 3 or learning about animals in Unit 5.
· C4 consists on being able to search, obtain, process and communicate information and transform it into knowledge. Having access to information doesn’t necessarily mean learning or knowing something. Transforming information into knowledge involves understanding the information and incorporating it into the previous knowledge schemes and being able to communicate this information and the acquired knowledge. It is obvious that the foreign language contributes to the development of C4 as far as the students learn to understand a text (both written and oral, and with any kind of format), to take out the most relevant content of the text, to organise it in paragraphs, to produce texts by following a model but with a different information, to resume, discuss, and share this information… The acquisition of C1 in any language is essential to be successfully competent in C4. Moreover, students can access the Macmillan Primary Pupil’s Website and use the Songs CD and the Animated Stories Cd-ROM, through which they will have access to different activities and information to help them acquire C4.

· C5. Apart from being a vehicle to transmit knowledge, languages form part of a culture and are useful to communicate in a social environment. Learning English allows the student to know new cultures, to be respectful, and to show interest and communication with other foreign language learners or with foreign language speakers. All this involves the recognition and acceptance of cultural and behavioural differences. Consequently, learning English helps developing and acquiring C5. Quest contains in each unit references to social and civil items, such as the ones mentioned in the Cross-curricular contents section of this project. In the Quest syllabus, this competence is clearly shown through the “Socio-cultural Aspects” section. And also in all the pairwork and group activities, where students need to exchange personal information, take part in discussions, express opinions or ideas, listen to the others, create dialogues, and assess and show respect for the classmates’ contributions, etc. We can find examples of C5 in Quest 1 in Unit 1 where students learn about classroom behaviour or in Unit 2 where they learn about helping at home.
· C6 involves knowing, understanding, appreciating and showing criticism towards different cultural and artistic statements, using them as a source of enrichment and enjoyment and considering them as part of people cultural heritage. Quest 1 includes examples related to cultural items (drawing and colouring pictures, singing songs, making crafts for the Festivals units, etc), and, hence, it contributes to acquire C6 and make it easier to show opinions, likes and emotions arisen from these cultural demonstrations. 

· C7 implies getting the skills to initiate the learning process and being able to keep learning in an effective and autonomous way and being conscious about the abilities that come into play in the learning process, such as attention, concentration, memory, comprehension and linguistic expression. As language is the means of thought transmission and the ultimate learning tool, the foreign language subject contributes in a fundamental way to the development of the competence of learning to learn as it offers more possibilities and different resources to understand, interpret, express opinions or feelings and emotions, and formulate hypothesis of how language works. The contents needed to the acquisition of C7 are clearly reflected in Quest 1 and 2, where students are able to develop strategies to understand the process of learning by completing the English Dossier and the Digi Zones reviews for each unit.

· C8 refers, on the one hand, to the acquisition of consciousness and to put into practice a set of values and personal attitudes, and on the other hand, to the ability to choose following one’s own judgement, to imagine projects, to do the necessary actions to develop the personal options and plans –within the framework of individual or collective projects- and taking responsibility of them. Knowing a foreign language contributes to the acquisition of C8, as it fosters cooperative work in the classroom as well as the social skills (put oneself in someone else’s position, assess the other’s ideas, reach agreements…) and because it allows the development of initiatives about planning, organising and managing work, favouring this way the personal autonomy and initiative. Respect for others’ opinions, organisation of the study materials and encouragement of the cooperative work, among other things, are present in every unit of Quest 1 and 2.
· C9 is referred to the development of the student’s self-esteem, learning to overcome failures and not to feel superiority when reaching success.  It also encourages students to take mistakes as a normal part of the learning process and to accept the own limitations without feeling discouraged.  All the pairwork and group activities enable the students to respect each other and admit both their own success and their classmates’.

We know that language is the main vehicle to acquire knowledge and to learn, whatever the format is, either oral or written. Without it, it would be nearly impossible to acquire the competences mentioned above. As a consequence, we can assert that Quest as a series of books for foreign language learning, helps to the development and acquisition of all the Basic competencies.







� From now on each competence will be called  C1, C2, C3 …
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